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During the last years of the Tokugawakufu, Japan appeared to
be a country in which the feudal structure, alresdggony, was no longer
able to sustain the evolutionary process of theesgca process urged
both from outside and from inside. The followingiMgovernment, under
the motto offukoku-kyohel (“Enrich the country, strengthen the military”),
implemented fundamental reforms of the politicalpeomic, and social
institutions of the country. The educational systelayed a fundamental
role during the years of the Bakumatsu (the traovsiperiod between the
Tokugawa and the Meiji period).

The impact of the Western educational systemshengtowth of
the Japanese education system together with the gmetration of
Western thought in all areas of the Japanese goo#tainly influenced
the new feeling of “civilization and enlightenmertiat characterized the
first part of the Meiji period ] 574X, 1868-1912). However, one must
consider that the modern school system in Japannetigreated out of
thin air. The concept of formal education, if neee that of the school
“system”, was already an integral part of the eamgdern intellectual
climate of Japan.

Therefore, the development of modern educationstitutions in
Japan must be analyzed in light of the long histdriprocess of the
Tokugawa period. A period that generated a distiacstyle of life and

97



Education in the Bakumatsu Japan (1853-1912)

thought destined to influence modern Japan. T futiderstand the first
Japanese developments in the field of the modeunatin, let us briefly
examine the educational system of the Bakumatsiogef:A, 1853-
1912).

The traditional stratification of classes in tleeidal society of the
Edo period £Z7#F1t, 1603-1868) is also reflected in the school system
In fact, there were schools for all social clasgesticularly the so called
domain schools. Samurai attended kaeks 7% or hangaku %%, all
other social classes such as peasants, traders;raftsinen went to the
terakoya =5 /&=. Towards the end of the Edo period, this dualisyistem
began to vacillate.

Originally, for the education of the children, te@murai families
relied on the teachings of the Buddhist monks. H@mein the Edo
period, with the culture completely absorbed in f0oian thought, the
schools of their domains#, han) thedaimys X4 employed Confucian
scholars as tutors. The most important centerarlag, under the direct
control of theshogunate, was the Ssheizaka Gakumonje: -3z 2 [ it
of Edo, alternately calleghoheiko 5 F1%.

This institution became the model for all the domschools and
was originally the study center of the Confuciancsaary of Ueno in Edo,
founded by Hayashi RazambféEill, 1853-1657), a scholar of the
Confucian school of Chu HsiZ, 1130-1200) under the auspices of the
shogunate government. Initially, the school wasigeate but, in 1797,
it was placed under the supervision of the cerdwhorities and became
the most important study center of the country.eNyears earlier, in 1790,
the government formally prohibited the teachingpthfer doctrines, so the
Soheiko became the supreme institution of the Confuciare$i@hu Hsi,
which was officially accepted as the orthodox Takwg 7i)1| doctrine.
The domain schools founded later were all modeféet ahe Shoheiko.
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Young people, sent from the various feudal so@et@ complete their
studies in this school, became tutors in the schobtheir domain. Other
governmental schools of the period were théagaku Kodanjo
R385 T, a school of national studies, and thakukan [ &, where
they taught traditional Chinese medicine. Otheergsting schools were
theMeirindo B 1% of Nagasaki, where they taught foreign languaiges,
particular Dutch, and thi§sbusho & AF, founded in 1854, which was a
military school in Western style. The samurai frahe various feudal
societies were required to study in these schdmistowards the end of
the Tokugawa period, the schools admitted membesther classes.

Until the mid-19" century, the domain schools, not less than the
shogunal ones, maintained a very strict class idivisA differentiated
education was provided depending on the rank ofsdraurai: the way
they dressed, the frequency, tuericula and the classroom were carefully
distinguished. A high-ranking samurai, for examptid not study
arithmetic, a subject considered suitable only tlee merchant class.
Instead, he learned the art of swordsmanship, hradge, and archery,
which were all considered important doctrines fpirigial enrichment.
Other military practices, such as learning how hoat with a rifle, the
jajitsu Z447, or knowing how to handle a spear, were regardetighly
“material” practices and taught only to the lowkeng samurai.

When Western disciplines were first introducedti® domain
schools, they were considered suitable for low-ragmk samurai.
Eventually, when Western military science grew iopwplarity, the
orthodox view established that the Western studiese appropriate for
the resolution of “material” problems, but that gghere of “wisdom and
virtue” was not to be affected by the teachingthef“barbarians”.

The domain schools had not established a stanclardculum.
Some provided only elementary level education; rsthaealt with the
intermediate or advanced level with an emphasfanmly education. The
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samurai class was always concerned with the “catemt” of their
children towards a “proper education” that was ahlé for their social
class.

Family education encouraged the development of the
characteristics appropriate for a “potential ruléfhe education provided
at home, by either family or tutor, was crucialtte education of the
women.

During the Edo period it was not necessary foroanan, regardless
of to what class she belonged, to receive an eduncatjual to that of a
man. Because her primary role was to be a wiferaather, lessons for
women emphasized solving family problems and etiqu&Vhile a very
small number of women from samurai families studisical literature
and art in addition to reading and calligraphy, thain focus for female
education in feudal society was on how to bettHillftheir social role.

Some texts on female moral education were puldisheing the
Edo period. Evidence of this practice of separatéstfor men and women
can be found still during the Meiji period. Duritige Bakumatsyperiod,
the number of women who attended theakoya increased notably when
the first private institutions were founded for fleenale education. In both
cases, theurricula focused on the subtleties of the feminine virtaesh
as etiquette, the tea ceremony, thebana (47 1¢, art of flower
arrangement), etc. During the early Meiji periolde traditional concept
that a woman did not need an education equivateatman prevailed to
the extent that even if the education system alibthe attendance of the
elementary schools for both sexes, the female pcesen the early
“modern” schools was very low.

Towards the end of the Tokugawa period, the adamssof
members belonging to classes different from theusanand thecurricula
increased in the domain schools. Thes&icula were gradually extended

100



Journal of Foreign Language Teaching and Applietjuistics

by adding Chinese, national studies, and Westedies. Simultaneously,
a focus on military subjects increased creatingpecial bond between
literary studies and martial arts.

After the abolition of the feudal system in 18#he domain
schools became the foundation on which the intelaednd high level
schools of the modern educational reform were eteaflthough the
domain schools and thierakoya were representative institutions of the
Tokugawa period, other types of schools existecgs&hschools included
thegogaku (415, local schools) and thshijuku (A%, private schools).

Thegogaku were a branch of the domain schools, a kind of kmal
scale extension of the main school. Administeredfduydal authorities,
they were attended mainly by samurai. Some schadwitted only
samurai, in others both samurai and members obtther classes and, still
in others, only the “ordinary people”. Tlygggaku can be considered the
closest ancestors of the modern Japanese elementagls.

On the other hand, théhijuku were private institutions in which
several subjects were taught such as Chinesegreghy, the use of the
abacus, national studies, Western studies, DutoHiest, and military
subjects. Some offerecurricula containing all these materials. Because
the shijuku were privately managed, unlike the official schoaley had
the liberty to teach unorthodox doctrines such asstéfn subjects or
prohibited varieties of the Confucianism. For thesson, many of them
became centers for the spread of ideologies agahest Tokugawa
government.
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For example, in the domain of & (/M#, Choshii Han),
known for its key role in the fall of the Tokugawhogunate, many young
“rebels” were influenced by the nationalist thougiit Yoshida Shin
(7% M FaF2, 1830-1859) and his academy. These private itisiitsi were
centered on the charisma of their founders who imageneral, a very firm
political, philosophical, or educational ideolodgyey wished to propose.
The individual qualities of these men attractedistus from all around the
country. The special relationship between studeather, and subject can
be found in the same origin of tishijuku. These “secret schools” were
created to transmit the confidential material okecret society, from
master to adept. Although the teachers of shiguku were generally
scholars of samurai origin, there were also teaclheionging to other
social classes. Concerning the students, irstthigku they made very few
differences between students belonging to the réifiiesocial classes. In
these private institutions, the modern principlenarit comes into conflict
with classist privileges. Even the locations of shguku were important.
Some of the most famous ones were, in fact, locatethetropolitan
centers and domain capitals, where their politicdlluence was very
strong. Those founded in the rural areas or in lsogaltres were no less
valuable; they educated many local leaders, hedpegad Western culture,
and informed the community about the political d¢genf the Bakumatsu
period.

As thegogaku are to modern elementary schools, shguku are
the precursors of the modern private schools. Thestmmportant
institution for the spread of the education amadmg ¢ommon classes of
the Edo period was therakoya. Its name, evoking a school in a temple,
refers to the fact that in the Muromachi periagi( F5/t, 1392-1573), the
Buddhist monks organized, schools for the indoatiomn and the
education of the novices in sanctuaries. Ténakoya converged both the
children of the samurai and those of the peasanigylin the vicinity of
the sanctuary.
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In the Edo period, they were not located only with temple, but
also in available buildings or private homes. Thegyaphical distribution
of this institution was, at least in the early smgf its development,
somewhat uneven. The urban areas were richeerakoya due to the
strong demand from the urban populations, espgdiam the merchant
families. In rural areas, the request came, abby&@n the highest ranks
of the population that felt the need to have aawetevel of education for
the administrative work. Very soon, the childrertlad lower social classes
also began to attend these schools.

Usually theterakoya were managed by thghoya (=, village
chiefs) and by the landowners, but there were ialitiatives by members
of other social classes.

The teachers iterakoya, known asshisho fifil=. or tenarai shisho

FE WHflE were often the same administrators. The sociasctf the
teacher depended on the location of the school kslgrhysicians, and the
non-samurai classes prevailed in the rural ardes,samurai in castle
towns, and the merchants in the major cities aading ports, where the
level of instruction was more advanced. Many wexeinteers led by pure
passion, especially in the rural areas. Few wexehiers by profession and,
for this reason, there was no uniformity in tbaricula or methods.
Unlike the domain schools, teachers of tteeakoya were neither
controlled nor authorized by the shogunate, allgnanyone, if desired, to
become a teacher. Nevertheless, they enjoyed reedisauthority.

Concerning the curricula, writing and reading wtre two basic
elements, to which teachers added moral or prafeaksubjects, such as
etiquette or accounting with the use of an abatusome, there were
academic subjects such as Chinese studies, hisg@ggraphy and
composition, to which later they added the Weststudies, such as
science and military art. In many schools, theawsisubjects were taught
from materials written by the teachers or usingmétooks, théraimono
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k497, written by literary men. Théraimono were often closely related
to the subjects concerning the everyday life aredetimployment prospects
of the children. Those used in the rural areastiies like “The book of
the peasant”, “The book of agriculture”, “The irmse of the profits for the
peasant” and so on, while those for the urban anedstitles like “The
book of the trade”, “Good business for the traddrgextiles”, etc. In the
first period that the modern education system edtento force, this
quality of theterakoya to deal with topics related to the practical neefls
the population, was abandoned to the extent thaymeaople looked back
with nostalgia to these past educational instingiol owards the end of the
18" century and the beginning of the™8entury, the interest in these
schools increased notably to the point that thegabdo reward the most
deserving teachers and to issue textbooks.

We have previously mentioned tlgggaku for the non-samurai
classes. In fact, authorities of the domains beganencourage the
emergence of schools with a higher educationall legspect to the
terakoya, emphasizing not only educative rudiments and gasibnal
education, but also the Confucian teachings. gdgaku were founded not
only by the authorities of the domains, who exedis sort of moral
control on the population, but also by the highkiag vassals in
collaboration with the people or by small groupsladal inhabitants.
Economically, thegogaku were usually maintained by the population of
the territory where they were created, encouragethé authorities of the
domain.

The authorities of the domain sent the teachemhe®fConfucian
academies, three times a month, who read passages the official
documents, sometimes the Lords exempted some schomin the
payment of taxes or granted special privileges e teachers who
distinguished themselves by their value.
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In the last part of the Edo period, many of thestitutions grew
increasingly involved in political issues and, asesult, included material
closely related to military subjects. In the fitgtlf of the 18' century, the
number ofgogaku and the level of education they provided increased
dramatically to the extent that they were considerg¢ype of intermediate
level educational institution between tgjuku andterakoya.

In addition to the aforementioned formal educatibere were also
two religious movements that impacted the moral cation of the
common people, especially merchants.

The first movement was created by one of the nposiinent
religious figures of the early f&entury, Ishida Baigarfg 5%, 1685-
1744). Through hisShingaku (:(»%%, lit. “heart learning”) doctrine, he
claimed that men can improve themselves thankhéa efforts. This
point of view was somewhat revolutionary in a stctbat believed men
were at the mercy of their own destiny.

The way ofgakumon (4[], lit. “learning”), the path to follow in
order to become worthy men, encouraged followersetwe ones’ own
Lord with righteousness and love, not to betraysboan friends, to have
pity and love for the poor people, not to negleshily business, to keep
the economy of the house without waste or luxung & obey the law of
the government and family.

The aim of this movement was to raise the mor&lkle common
people, teaching them to follow the true path @& dhingaku, permeated
by Confucian and Buddhist precepts. Orthodox Caahg attacked this
movement because they considered it subversivésimmplication that
people had the same abilities of the samurai tmleayher precepts and
become virtuous. Furthermore, it denied the Comfugirinciple that “the
people shouldn’t be informed, but they must folltheir superiors”. Some
official spheres saw this doctrine as a methodctailize” and calm down
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the spirits of the lower classes and did not hinde®chools in which the
shingaku doctrine was taught were founded in different paotsthe
country. The pedagogical approach adopted in thelseols became very
widely known, as it made extensive use of moragand images rather
than incomprehensible texts.
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